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What does 

“…may be 

necessary” 

mean?



Addressing State 
Assessments on the IEP

How will the student participate in grade level state testing?

○ Are the accommodations the same ones used in classroom 
instruction?

○ Do the selected accommodations result in getting the best 
measure of what the student knows and can do on the skill 
being tested?
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SMARTER Balanced Conceptual 
Framework

All students (including students 
with disabilities, ELLs, and ELLs 
with disabilities) are to be held to 
the same expectations for 
participation and performance 
on state assessments.
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Structure of Conceptual 
Framework

○ Universal tools (available for all students)

○ Designated supports (available when 
indicated by an adult or team) 

○ Accommodations (available need is 
documented in an IEP or 504 plan)

It also portrays the additive and sequentially 
inclusive nature  
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Access and Participation for ALL

○ Universal tools, designated supports, and 
accommodations all yield valid scores that count 
as participation in statewide assessments when 
used in a manner consistent with the Guidelines.
○ A universal tool for one content focus may 

be an accommodation for another content 
focus (calculator)

○ Designated support may also be an 
accommodation, depending on the content 
target (scribe)
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How do you choose?



Variations and Accommodations for Statewide 
and District-wide Testing

Student Characteristics
○ How does the student’s disability 

affect his or her ability to accurately 
demonstrate what he or she knows 
and can do on an assessment?

○ Which instructional 
accommodations does the student 
use successfully?

○ Which of the effective instructional 
accommodations might minimize 
or eliminate the effects of the 
student’s disability when taking the 
assessment?

○ Is the student willing to use the 
instructional accommodation 
while taking an assessment?

Test Characteristics
○ How are test directions given 

(orally, written, combination)?

○ What is the format of the test 
(multiple choice, essay, 
performance)?

○ Is the test typically administered 
individually or in groups?

○ How are students expected to 
respond to test items (bubble in an 
answer sheet, writing an answer, 
orally responding, pointing to the 
correct answer, physically 
performing a task)?

○ How much time does it typically 
take students to complete the test?
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….. not the Disability

Address the Impact…..



For Students on IEPs Only



So what do SE Teachers need to 
do?

○ Review Case load

○ What is documented in the assessment section?
○ What accommodations?

○ Are they aligned with SMARTER Balanced?

○ Which IEPs need to be revised
○ By amendment

○ By annual IEP

○ How specific does the language in the IEP need to 
be?



Also……

○ Make sure special education teachers 
understand AB 484

○ What Changed 

○ What is Same



Selecting Accommodations for 
Instruction And Assessment

○ Identify Classroom and Assessment Demands

○ Note Student Strengths and Needs

○ Check Potential Areas of Student Success

○ Look for Potential Problem Areas

○ Use Information to Brainstorm Accommodations

○ Decide which Accommodations to Implement

○ Evaluate Student Progress
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Adaptations
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○ Rate adjustment 

○ Strategy Instruction

○ Use of supports or 
aids 

○ Volume adjustment 

○ Format adjustment 

○ Feedback System

○ Prioritization 

○ Size 

○ Time 

○ Level of Support 

○ Input 

○ Difficulty 

○ Output 

○ Participation 



Nine Types of Curriculum 
Adaptations
○ Quantity – Adapt the number of items that the learner 

is expected to learn or number of activities student will 
complete prior to assessment for mastery. 
○ For example: Reduce the number of social studies terms 

a learner must learn at any one time. Add more practice 
activities or worksheets.

○ Time – Adapt the time allotted and allowed for 
learning, task completion, or testing. 
○ For example: Individualize a timeline for completing a 

task; pace learning differently (increase or decrease) for 
some learners.
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Nine Types of Curriculum 
Adaptations
○ Level of Support – Increase the amount of personal 

assistance to keep the student on task or to reinforce or 
prompt use of specific skills. Enhance adult-student 
relationship; use physical space and environmental 
structure. 
○ For example: Assign peer buddies, teaching assistants, peer 

tutors, or cross-age tutors. Specify how to interact with the 
student or how to structure the environment.

○ Input – Adapt the way instruction is delivered to the learner.  
○ For example: Use different visual aids, enlarge text, plan more 

concrete examples, provide hands-on activities, place 
students in cooperative groups, pre-teach key concepts or 
terms before the lesson.
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Nine Types of Curriculum 
Adaptations
○ Difficulty – Adapt the skill level, problem type, or the rules on how 

the learner may approach the work. 
○ For example: Allow the use of a calculator to figure math problems; 

simplify task directions; change rules to accommodate learner 
needs.

○ Output – Adapt how the student can respond to instruction. 
○ For example: Instead of answering questions in writing, allow a 

verbal response, use a communication book for some students, 
allow students to show knowledge with hands on materials.

○ Participation – Adapt the extent to which a learner is actively 
involved in the task. 
○ For example: In geography, have a student hold the globe, while 

others point out locations. Ask the student to lead a group. Have the 
student turn the pages while sitting on your lap (kindergarten).
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Examples of Accommodations

○ Presentation: allow students to access information in 
ways that do not require them to visually read 
standard print. These alternate modes of access are 
auditory, multi-sensory, tactile, and manual.  
○ For example, a student with a visual impairment may 

require or may use Braille.

○ Response: allow students to complete activities, 
assignments, and assessments in different ways or to 
solve or organize problems using some type of 
assistive device or organizer.  
○ For example, a student may require an alternative 

method of responding, such as using a scribe.
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Examples of Accommodations

○ Setting: change the location in which an 
assignment or a test is given or the conditions of 
the assessment setting.  
○ For example, a student may need to work 

separately from the group.
○ Timing and Scheduling: increase the typical length 

of time to complete an assignment or assessment 
and perhaps change the way the time allotted is 
organized.
○   For example, student may take as long as 

reasonably need to complete an assessment, 
including taking portions over several days.
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